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Mind the gap



The Future of Progress
• No KS2 progress measures for current Y6 (no KS1 results) 
• Alternatives baselines were considered – EYFSP, Phonics, MTC – but scrapped 

due to ‘statistical issues’. 
• From KS1 for current Y4 and Y5 cohorts
• From Reception Baseline from 2027/28 onwards (current Y3)
• Methodology will be broadly the same as current measures
• Pupils KS2 scores will be compared to national average KS2 score of the prior 

attainment group (as now)
• Cohort progress score is average of individual pupil progress scores (as now)
• Pupils’ baseline scores follow them if they change school (as now)



Ofsted and the Inspection Data Summary Report (IDSR)



IDSR vs ASP
• Both downloaded via DfE Sign-in. IDSR = 7 pages; ASP = 37 pages. 
• IDSR ‘greys out’ data for cohorts <11 (<6 in performance tables)
• ASP shows data for all groups regardless of size
• IDSR splits data into ‘significant’ and ‘non-significant’ and has limited data on 

pupil groups (most not highlighted due to group size)
• ASP more like RAISE: shows lots of data for groups even if it’s in line with 

average (open to misinterpretation)
• IDSR: statistical significance for progress and attainment
• ASP: statistical significance for progress only 
• IDSR indicates trends with ↑↓ (data can be sig- but ↑ or sig+ and ↓)
• ASP does little to identify trends (especially post-pandemic!)



Progress bands in ASP and Performance Tables

Ofsted have just three bands in the IDSR: sig+, average, sig-



Performance Tables and confidence intervals

• Confidence intervals (CIs) define the performance band a school is 
placed into

• CIs can be found in ASP and compare school performance website 
• The bigger the school, the narrower the CI (and vice versa)
• CI > 0 = sig+; CI <0 = sig-; CI includes 0 = average
• ASP: sig+/- for progress only
• IDSR: sig+/- for progress AND attainment
• Insight uses same methodology in statutory assessment report



IDSR: Context and pupil characteristics

• Well above average and box shaded 
blue: highest 20% of schools

• Well below average and box shaded 
orange: lowest 20% of schools

• Deprivation: above average = more 
deprived; below average = less 
deprived

• SEND broken down by EHCP and SEN 
Support, primary need, and year 
group (NB: refers to previous year)



Disadvantaged?

DfE statistics/IDSR
Pupils who are one of the following:

• eligible for Free School Meals in the 
last 6 years (eligibility on census day)

• looked after continuously for 1 day or 
more and aged 4-15

• adopted from care

This excludes children looked after 
under an agreed series of short-term 
placements.

Ofsted Handbook
The term ‘disadvantaged pupils’ is used to 
mean: pupils with special educational 
needs and/or disabilities (SEND); pupils 
who meet the definition of children in 
need of help and protection; pupils 
receiving statutory local authority support 
from a social worker; and pupils who 
otherwise meet the criteria used for 
deciding the school’s pupil premium 
funding (this includes pupils claiming free 
school meals at any point in the last 6 
years, looked after children (children in 
local authority care) and/or children who 
left care through adoption or another 
formal route)



IDSR: staffing
• The proportion of education support staff relative to teaching staff
• Per-pupil spending on staff-related areas:

• agency supply teaching staff

• education support staff

• educational consultancy

• staff development and training

• supply teaching staff

• teaching staff

• Example: Per pupil spending was in the lowest 20% of similar schools in 2021/22 for: 
education support staff.

• Spending is compared to 30 contextually similar schools



IDSR: absence, suspensions and exclusions

• Shows overall absence (% sessions missed) and 
persistent absence (% pupils missing 10% or 
more sessions) over 3 years

• Compares to all schools and schools of similar 
deprivation (i.e. phase/IDACI quintile)

• Flagged if in lowest or highest 20%
• Latest year may be based on 1 term’s absence

• Number of pupils with 1+, 2+, and 10+ suspensions
• Covers 3-year period (one year behind other data)
• Compares to all schools and schools of similar 

deprivation (i.e. phase/IDACI quintile) 
• Comparison is flagged only if in highest 20%
• Reasons may exceed number of suspensions 

(because more that one reason may be recorded)



IDSR: attainment and progress
• Shows if results are sig+/- and if improving or 

declining (↑↓)
• Light blue arrow, change 1 StdDv; dark blue 

arrow, change 2+ StdDv
• Percentile rank shows schools’ position amongst 

other schools (higher = better)
• Compares to previous year (4-year trend removed 

in latest IDSR)



IDSR vs ASP: performance of pupil groups



Ofsted’s (current) position on data
“We do not expect to see 6 week tracking of pupil 
progress and vast elaborate spreadsheets. What I 
want school leaders to discuss with our inspectors is 
what they expect pupils to know by certain points in 
their life, and how they know they know it. And 
crucially, what the school does when it finds out they 
don’t! These conversations are much more 
constructive than inventing byzantine number 
systems which, let’s be honest, can often be 
meaningless.
Nor do I believe there is merit in trying to look at every 
individual sub-group of pupils at the school level. It is 
very important that we monitor the progress of under-
performing pupil groups. But often this is best done at 
a national level, or possibly even a MAT or local 
authority level, where meaningful trends may be 
identifiable, rather than at school level where 
apparent differences are often likely to be statistical 
noise.”
Amanda Spielman, Bryanston Education Summit, 
June 2018

• Inspectors will not look at non-statutory internal progress and 
attainment data on section 5 and section 8 inspections of 
schools.

• Inspectors will ask schools to explain why they have decided 
to collect whatever assessment data they collect, what they 
are drawing from their data and how that informs their 
curriculum and teaching.

• The collection of data can also create an additional workload 
for leaders and staff. Inspectors will look at whether schools’ 
collections of attainment or progress data are proportionate, 
represent an efficient use of school resources, and are 
sustainable for staff. 

• Schools choosing to use more than two or three data 
collection points a year should have clear reasoning for what 
interpretations and actions are informed by the frequency of 
collection; the time taken to set assessments, collate, 
analyse and interpret the data; and the time taken to then act 
on the findings. If a school’s system for data collection is 
disproportionate, inefficient or unsustainable for staff, 
inspectors will reflect this in their reporting on the school.

Ofsted Handbook



Ofsted’s proposed position on data

Return of crazy gap measures? Return of crazy progress measures?

Long winded way of saying attainment of school 
disadvantaged is above national disadvantaged. 



Collecting, analysing and reporting data in schools



Your tracking system should be a data library
• Current and past census information: FSM, EAL, SEND 
• Attendance history
• Additional contextual data: year joined school, term/month of birth, previous 

school
• Results of statutory assessment/prior attainment
• Teacher assessments
• Interventions/provision/support including dates, assessments, and costs
• Standardised and scaled scores, reading ages, phonics phases, targets, 

percentile rank/quintile, reading scheme, comparative Judgement
• SEND specific assessment data 



Results on school websites Reporting to parents

This can be covered by a single comment box 
and a table of ‘grades’ for attainment and 
progress for each subject. 
Does not require a paragraph for each subject.



Reporting data to parents
•EYFS: EXS/WTS for each of the 17 early learning goals (or 7 areas 

of learning)
•KS1/KS2: Effort grade; BLW/WTS/EXS/GDS in core subjects; 

WTS/EXS in foundation subjects (replace BLW with ‘personalised 
curriculum’ or similar if you prefer)
•KS3: Effort grade; broad attainment grade/band e.g. quintile rank 

based on test on entry and current (bands 1-5). Avoid GCSE grades
•KS4: Effort grade; predicted GCSE grade (not current ‘working at’ 

grade)



Reporting to governors

•Demographics: summary of school context
•The Inspection Data Summary Report (IDSR)
•A summary of school results against national over past 3 years 

(e.g. from ASP, FFT or school system)
•Current summary of attainment in the school e.g. % on track for 

expected standards in core subjects, or on track to achieve grade 
5+ 
•Avoid predicting progress measures (which will be wrong)



Reporting to governors
Top Tip: Convert 
percentage gap to a 
number of pupils

Example:
national average = 70%
School result = 80%
Gap = 10% points

Calculate 10% of the 
cohort:
• 30 children: gap = 3 

children
• 10 children: gap = 1 

child
• 5 children: gap = 0.5 

children

Essential data for governors: context of school (demographics), IDSR, summary of 
results over time, current assessment summary.
Note size of the group and treat data with caution where numbers are small.



Context, attainment and progress 
Context
Detail summary of 
school demographics 
compared to national 
averages.  

Attainment
Percentages of pupils 
in each year group  
below/at/above 
expectations in 
reading, writing and 
maths over time. This 
gives idea of standards 
and progress.



Targets, estimates, and predictions
A target is the desired result. An estimate is the average result. A prediction is the projected result.

From primary accountability technical guidance:
• Schools are not held to account by the Department for pupil targets and predictions, and local 

authorities or academy trusts should not routinely request such information. 
• Schools should not try to predict pupil or school level progress scores in advance of official 

provisional data being available each September.

A warning about estimates:
• Estimates are based on prior attainment (the average outcome of pupils with similar PA nationally). 

Not all pupils can achieve them.
• If a pupil has 60% chance of achieving a particular grade (or higher), it means they have 40% of 

missing it. Don’t confuse probable with certain. 

Set one target: for all pupils that sit tests to meet expected standards



Use matrices to monitor progress of pupils
Matrices are 
simple and 
versatile: compare 
current to previous 
assessment or to a 
future target, 
compare one 
subject to another, 
or compare the 
results of one type 
of assessment to 
another.



Use standardised tests to measure pupil progress

• Some tests have proprietary system of scores (e.g. Hodder Scale, Star 
Test Scaled Scores) for measuring progress
• Standardised scores: subtracting previous score from latest is 

rudimentary form of VA. 
•Better still, apply a ‘margin of error’ to allow for ‘normal’ fluctuations in 

scores
•Calculate the average change in score for each cohort/key group
• Secondary: track percentile rank in cohort from entry (zero sum if 

aggregated but tracks individual progress)
•MATs:  larger sample means pupil’s national position can be inferred 

from own tests (see SmartGrade).



Measuring progress with standardised scores
• Some tests have proprietary system of 

scores (e.g. Hodder Scale, Star Test 
Scaled Scores) for measuring progress

• Subtracting previous score from latest 
is rudimentary form of VA. 

• Better to apply a ‘margin of error’ to 
allow for ‘normal’ fluctuations in 
scores

• Calculate the average change in score 
for each cohort/key group

• Secondary: track percentile rank in 
cohort from entry (zero sum if 
aggregated but tracks individual 
progress)

• MATs:  larger sample means pupil’s 
national position can be inferred from 
own tests (see SmartGrade).below average progress Average progress above average progress



Measuring progress with reading ages 

Add and subtract 6 
months from number 
of months between 
assessments to create 
the ‘expected’ range.



Predicting test results



Ofsted and ‘the lowest 20%’

Standardised Scores:
<=87: Lowest 20% nationally
>=113: Top 20% nationally
Age Standardised scores help identify 
issues that are not a factor of age.

On graded inspections of 
infant, junior, primary and 
lower-middle schools, 
inspectors will carry out a 
deep dive to evaluate how 
well pupils are taught to 
read. They will pay 
particular attention to the 
pupils who most need to 
improve their reading (the 
lowest 20%) to assess how 
well the school is teaching 
phonics and supporting all 
children to become 
confident, fluent readers. 
This will include 
understanding how reading 
is taught remotely, where 
applicable.
Ofsted Handbook, 274



In a standardised test a score of 90 represents the top 74%

NFER etc: norm referenced
100 = average. Normal distribution
Always 50% scoring 100+

KS2: criterion referenced
100 = standard. Skewed distribution
% scoring 100+ varies

In the 2024 KS2 reading test 74% achieved 100+ (EXS)
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Standardised scores are not the same as scaled scores



How reliable is primary assessment data?
Some types of assessment are capable 
of being used for more than one 
purpose. However, this may distort the 
results, such as where an assessment 
is used to monitor pupil performance 
but is also used as evidence for staff 
performance management. School 
leaders should be careful to ensure that 
the primary purpose of assessment is 
not distorted by using it for multiple 
purposes.

Final Report of the Commission on 
Assessment without Levels 2015



Reading vs writing at KS2
2016-2019 (pre-
pandemic): 
writing > reading

2022 onwards (post-
pandemic): 
reading > writing

Reading results show little 
change but big drop in 
writing results.

Which is most realistic?



Data in schools: 5 key risks

1. Lack of purpose – why are we collecting it?
2. Workload – how much effort is involved?
3. High stakes – is pressure distorting the numbers?
4. Flightpaths – does progress really follow a straight line?
5. The illusion of accuracy – is data really that robust?
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